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designed for the Junior-Senior years.

This experimental overview is a roughing out of a text

"bugs" in it found and reworked where needed,

It is meant to be used, the

To that end we beg

your indulgence for mechanical imperfections which, because of

—_ limitations in time and secretarial help, could not be taken out

at this time. What we are primarily concerned with at this junc-

ture is the basic concept, how it works and where it can be im~-

proved.

This development represents the culmination of a program

employing the same principles that is now in the process of formu-

_ lation back to the fourth grade.

This review has been prepared solely

for the use of the

Bernards Township School System and excerptation or reproduction of

— any part whatsoever is prohibited without written consent of the

author,

Copyright 1965
Charles C. Brasher
24 Oak Ridge Road
Basking Ridge, New Jersey
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Introduction

Puggose

This overview of the Junior-Senior course in English has been prepared
with a number of considerations in mind. First, it is meant to give you a preview
of the direction as well as the objective toward which the course is pointing. In
this connection we feel that the more clearly you see where we are trying to go and
how far we hope to move, the more intelligently you will be able to come to terms
with the problems involved. Secondly, the overview has been prepared to provide you
with a reference in that it brings together in sequence all of the principal ele-
ments of the two year development, Here the objective in putting the overview to-
gether has been to pose the problems and to sketch in the principal considerations
concerned with solving them. You will find, thus, that you will have to supplement
this sketch with a parallel development of your notes taken in class for the full
explanation as well as the implications of each of these approaches to the problem
of relating thinking to ideas and writing. Third, and perhaps of greatest impor-
tance, we want you to see why this course has been developed and why it departs from
what is normally thought of as English in purpose, content, emphasis and method. In

short, then, we would like you to see in this overview where and how far we hope to

move. What we intend to explore and why the course has been designed to move toward

those ends.

Background

As you know, here at Ridge, we have been engaged in a continuing study
that started some eleven years ago and provided the base for the formulation of a
new approach to the study of English instituted when the high school opened in 1961.
In general, this study has been directed at defining the goals and role of English
as a major subject within the humanities; and, more particularly, the study has been
directed at developing an understanding of the relationship and interaction that
runs through knowledge, thinking, ideas and writing. The inter-relationship of
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these elements i3 basie because the humanities envision levels of understanding be-
yond the trained mind or the encyclopedic mind and embrace the meaning of the edu-
cated mind; hence, English, as a major contributor to the humanities, cannot set its
sights on lesser goals. In this connection, therefore, we do not intend to give lip
service to the objective of moving toward the educated mind and then, in practice,
establish a body of content and an emphasis in the program which in the day to day
operation of the classroom settles for the mind of the grammarian, In short, if
English is to fulfill its obligations within the humanities and if it is to meet its
particular responsibilities in developing the creative potential of each and all
students, it must go beyond dealing with the conventions of expression into areas

of study concerned with how ideas are conceived, what is involved in their formu-
lation and how meaning can be communicated. It is these considerations that relate
knowledge, thinking, the nature of ideas and writing, Grammar and syntax offer very
few answers to these problems and fewer still to the problem of moving toward the
educated mind; so, we will be working in a much larger context which includes gram-

mar and syntax but extends into dialectics, logic, rhetoric and semantics,

The Present State of English

Why this change in content and emphasis seemed necessary eleven years ago
is perhaps best illustrated in the current scene where a rising chorus of discontent
has come to dominate the dialogue in English. The range and scope of these critical
commentaries on the present state of English would seem to validate the decision
made then to wipe the slate clean, so to speak, and seek a more meaningful way of
getting at the problem. The selections that follow are drawn from a wide range of
responsible individuals, associations and institutions concerned with the teaching

of English. They have been arranged to illustrate principal areas of difficulty.

-2 -




The General Indictment

"The present state of English composition is apparently
more than a temporary, local decline that can be arrested
and restored by a little tinkering with teaching and
testing here and there."

Louis Zahner

Composition at the Barricades

"The member colleges and schools which comprise the Board
have become increasingly dissatisfied with the results of
English teaching.” '
‘ Commission on English
College Entrance Examination Board

170% of colleges and universities had to provide remedial
work in English and 150,000 students failed entrance tests
in English in 1960."
National Council of Teachers of English

"One area calls forth more (adverse) comment (from college
freshmen) than any other - (their difficulty in) oral and
written expression.”

"College freshmen identified many of their study difficulties
(on the college level) with English' (because of a failure
in their high school preparation.)

Students report high school "didn't teach me how to think."

Agatha Townsend
College Freshmen Speak Out

"Almost half of the incoming freshmen selected from the top
eighth of high school graduating classes demonstrate a need
for remedial courses in fundamentals of English -- they can't
write."

Chancellor E.W. Strong

University of:California

English Composition is 'the sickest subject in American
Education today."

Lawrence S. Hall

Professor, Bowdoin College

"Most U.S. college graduates can neither read, write nor
think properly."
Mortimer Adler

e e e e



- Confusion in Purpose
, ™ "English is confused in purpose."
ro Report of the Commission on the Humanities

"It is an open question whether what is taught is the
English language."
Louis Zghner

"Most (college) freshmen courses exhibit three main
weaknesses: confusion of purpose, content and organi-
- zation; ---" '
Albert Kitzhaber
Director, Research Center
Oregon State

Themes, Theories, Therapy
a Confusion in Content
"The most diverse content may be dumped into the course
- on the grounds that it will help writing."
"There is little clear progression in the English course."
— Albert Kitzhaber
— "Initial effort will be made to liberate English from
the many accretions that have over the years come to '
encumber it."
= Commission on English
Statement of purpose
- Lack of Progression in Complexity
Students conmented that they were not prepared (in high
—_ school) for:
"long papers and examinations"
"problems of evaluating"
"more extensive assignments and problems"
"the increasing complexity" demanded.
Agatha Townsend
English as Constituted Not Sufficient to the Problem
=ng as 0
- Most textbooks present a '"desiccated rhetorical doctorine
that has probably done more to harm good writing than to

o : foster it."




An exhaustive study on this same theme is to be found in
High School English Textbooks by Lynch and Evans,

".-the conclusion can be stated in strong and unquali-
fied terms: the teaching of formal grammar has negligible
or, because it usually displaces some instruction and
practice in composition, even harmful effects on the im-
provement of writing," '
' : Curriculum Report

National Association of
Secondary School Principals

"mgtudents -- produce jumbled work because they see jumbled
images and think jumbled thoughts."

"We must realize that a new kind of help is needed for the
thousands of boys and girls who have so far been untouch-
ables within the conventional programs."

Hart Leavitt

"The improvement of the teaching of Composition is needed,
not only for college bound students, but for every student
everywhere who has it in him to write straight forwar prose."

"Teaching them (the gifted few) how to write is a relatively
easy task but it does not get at the massive body of the

Eroblem."

Louis Zahner

"English as taught in today's schools is out of touch with
the latest thinking about the analysis of language, it lacks
sequential emphasis and it is confused as to purpose.”

Report of The Commission on the Humanities




Commentaries
. on
Where the Study of English Should Center

The commentaries that follow offer some insight into the current thinking
on what should form the basis of a new approach to English but they offer very little
in the way of how it can be done. In fact they raise more questions than they answer.

Students should "learn how to recognize and develop logical
relationships",

Questions - What relationships?
How is this ability developed?
How can this ability be developed through
‘different levels of complexity?

"Students should be so disciplined in high school that when an
idea is mentioned, an intellectual chain reaction takes place
which produces waves and waves of reaction and new ideas.’” -Leavitt

Questions . What stimulates this wave reaction?
How are these waves controlled so that they produce
ideas rather than confusion?
How do these waves relate to ideas and composition?

"The primary purpose of the course is to focus student's attention
- on fundamental principles of clear thinking and effective expression!
-Kitzhaber

Questions - How is clear thinking defined?
What are the principles of clear thinking?
How does clear thinking relate to clarity, validity,
originality and maturity in ideas as basic to
effective expression?
If thinking is a process -- where in the process
does clarity start?
what are the principles that govern clarlty and
validity in ideas?

"Principles of logic and rhetoric and their successful application
are at the center of attention and the primary concern of the course.”
-Kitzhaber
Questions - What are the principles of logic?
Where and how do they apply in the process of thinking?
How do these principles function in conceiving and
formulating ideas?




"Logic and rhetoric should make up half the course and literature

the other half." -Kitzhaber

a "The schools must revive the trivium -- the union of grammar, logic

’ and rhetoric." -Zahner
Questions - How would levels of increasing complexity be

-~ ' structured into a four year program?

B English in the Educational Process

_ The following are extracts from the Process of Education by Dr. Jerome

Bruner, Director of Harvard Center of Cognitive Studies.
-~ "The basic problem (in educational development) is taking more things

into account before jumping to conclusions."

Questions - What thlngs?///
What differentiates fundamentality from trivia?
OF* & ) idow does this influence the nature of conclusions?

s
: /’yp3&ﬁ;::re is a need to develop techniques for perceiving more astute1y31>:}ka~/

'~
L\
\_ ;{ e tlons - How can perception be broadened and deepened?
How is perception related to conceptlon?—”

ﬂ“ . How does perceptlon relate to ideas?
}J/' F)F What in perception relates to clarity, validity,
) ;;;yu originality and complexity in ideas?

%ﬁa

hS

What prevents perception from leading to misconception?

)
e T
3,

,r}/ There is a need for "freeing the human instinct to synthesize', o";y
au

- Questions - What frees the mind to synthesize?
What increases the possibility of synthesis? ~
What controls synthesis so that clarity and validity

— are achieved?
How different are the problems in the concrete and the

abstract?

"Discovering relationships is simply a matter of being on the right
or wrong track,"

Questions - What are the right tracks to clarity and validity in ideas?
How does logic relate to these tracks?
— How does dialectics relate to the questions of right or

wrong tracks?
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"Mental development can be speeded -- children can be led from level
to level much faster."

Questions - What is the nature of these levels?
Hdow are these levels designed?
On what priaciples are the levels formed?
What gives these levels unity level to level?
How is the difference between levels determined? How
do they form a progression of increasing complexity?

"There may be a rule that the exercise of a mental function leads
to its further development."

Questions - What are the basic functions of thinking?
How do these functions combine into a process?
What is the sequential order in the process?
How do these functions relate to ideas?

Extracts from - Report of the Commission on the Humanities
"A continuum or a sequential emphasis should be provided in each
discipline or subject so that the young person working in art, or
history or literature is, according to his ability, continually
introduced to new concepts which expand the meaning and significance
of all he has learned before."
"There should be a "discrimination between the trivial and the
significant and in using the significant to magnify the student's
commitment,"

"A third consideration is to make evident the relationship of
various fields in the humanities."

We see through these commentaries an existing approach to the study of
English that is confused in purpose, inadequate to the problem, lacking in progressio:
and generally failing to accomplish what it professes to teach; namely, what is in-
volved in conceiving, formulating and communicating ideas worth expressing. Because
goals have not been defined and because the program is formless there are no criteria
against which to measure success or failure. In this vacuum it is possible for every
school systeﬁ and every teacher who teaches "something" related to English to live
in the comfortable illusion of an assumed superiority and attribute the failure in
English to "someone' else, Each school system and each teacher can point to the

exceptional few who learn to write in spite of the system (or rather lack of system)
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and claim their product as "evidence" of superior teaching. The question that
arises here, of course, is why this "superior method" (or lack of method) works with
the few but seems to have such little effect on the many. The fact is that a great
many "somebodies" are failing to teach what English should teach ~-- what is involved
in developing and communicating ideas effectively. It was facing the cold, hard
reality that we could well be those faceless somebodies contributing to the general

failure that prompted this search to find a better way of approaching the problem.

The Problem

The foregoing commentaries provide some insight into the massive nature
of the failure of English as presently constituted; and, at the same time, they
point, in part, to the problems that we have been seeking to overcome these past
eleven years. In general, they clearly indicate the existing need for a complete
reassessment of objectives, content, emphasis and method as well as the need for
finding a way of programming the course so that all students are, in fact, offered
what they need, when they need it, to develop the capacity to ﬁhink and write more
effectively. It was to meet these basic problems that we wiped the slate clean, so

to speak, and startéd afresh in designing this program.

In general, we are in agreement with these commentaries on what is wrong
and what should be done to bring the study of English into a more meaningful per-
spective; but the real problem rests in how to bring these generalizations into the
teaching-learning situation in the day to day operation of the classroom -- that is
where it counts. We agree, for example, that logic, at least in part, is basic to
jdeas that are clear, valid, original and mature but the problem is how do we make
the methods and principles of logic visible, how do we apply these methods and prin-
ciples to increasingly complex problems; and how do we sustain practice in these
applications so that they become integral to the way the individual thinks? We agre:

that broadening and deepening "perception" and freeing the mind to "synthesize" are

-9 -




basic to understanding, hence, fundamental to improving ideas, but how can this be

done? We know that developing these capacities, these mental disciplines, is a long

process which goes beyond the possibilities of one year or one teacher and that
poses the problem of design in the program which carries the development through
successive levels year to year., It is finding answers to these problems that con-
stitute the center of this continuing study. The discussion that follows will give

you some insight into how some of these problems have been met,
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Theory ggrldeas

As we can see, the educated mind involves much more than knowledge., It
involves the application of knowledge td the problems of iiving. Knowledge only
assumes meaning if we learn how to use it, In this we must see what translates know-
ledge into understanding as opposed to misconception, how conception establishes the
basis for valid‘meaning and value judgments and how these judgments are related to
priorities in values and the solution to problems. In short, knowledge is fulfilled
in ideas and ideas are the products of thinking, The question thus becomes what in

thinking enables us to make the fullest use of knowledge in achieving the most signi-

ficant meaning?

Tae relationships around the subject on the opposite page provide an in-

sight into this problem. Any fact of knoyledge gel El?io any subject through one
or more of these relationships? and in these relationships every fact assumes pro-

portionate meaning., Individually these relationships direct perception and collec-

tively they unfold a conception of a subject. In short, we think along these lines

of relationship.

The methods of logic, induction and deduction, help us to bring these re-
lationships to definition and in so doing to bring the subject to definition. The
principles of logic, equation and continuity, provide the insight into where the
elements of knowledge fit into these relationships. These principles, thus, allow
us to bring the elements into relationship with the subject where their value is

placed in valid proportion.

In short, any subject or any element gets its meaning from the context in
which it is developed. These basic relationships, thus, and the methods and princi-
ples of bringing them to definition are central to every problem of seeing meaning

and composing ideas.
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‘ conceptlon or understandlng that we were almlng at,

' could not éeep you read1ng juvenile ‘books for three years and t

’ draWn from as many books. In short ~the problem 1nvolved not o Yy t a pro-

v k N SR ‘i Theme and Progresslon Ty
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The areas of understandlng that we have set up as basde.to. tne Educated

- ‘/J / y i

‘ M1nd have been used as central themes for organ1z1ng the literatuyre program\for the

Junior-Senior years} ~ Iniasmuch 'as we cannot readﬂeyerythlng these themes have pro-

vided basic/criteria for the selection,of books . Once the decision was made that

these were- the areas where we wented to offer broader and deeper insight, these o
questlons could be asked" What books contrlbute g§1f1cant1 y \to understandlng in
theseaareas? Does one book present a p01nt of view related to the theme better than

another? What other books are necessdry to achieving a balanced eonceptloh of the A

s

ment points of view exposed in another book? These themes, thus,

criteria for the‘selection of books~6ht alsoycallea upon u

'

P A related problem involved the~1eve1 of égiﬁ;;gii’

should po1nt. Thls, of course, would set the pacing of the wh

gre551on 1n complexlty that could offer the fuIlest pGSSlbllltY of 1npz}1ectua1

J' &Meoxz, oyLr.M

growth.

[ -

o / 2) ?broadenmg an a deepening a}’your understandmg in these areas through a selec- .

,tlon of the most s1gn1f1cant books we have been able tO\brlng together to expose a
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: forces and counter forces involved in a glven theme" _What books best expose atheg\ yy/

groblems involved in understandlng a glven theme? ‘What books COEE;;:f:zﬁiﬂd
o

- Y o9y The desjgnffin th 11terat program,fthus, is meant to offer tyo th1 .
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While the ba.sd.c themes give dairection to the program and fix the area.s of em-
hasis, the ﬁesign of the final concept fixes the conx_plexittg and rate o f the progres- kD

‘s on within the stmture. In short, if the design of the final concept is.made less
'Igclusive or less  cogplex, it reduces the ob\lieations of the previous stagés.
is made more complex, the steps leeding to it must also be more complex. ’ 1

If i‘b

"It can also be seen that the’ fundamental considerations that give the whole dev-

f. o elopment its um:ty are best detemined from the perspective ¢8 the final concept be-
cause it 'is in’ tha,t context. t}mt fundamentglity 1n relation to the whole obJective

7 : e

7 ca.n be “asgessed.
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The Desigglgﬁ Concepts

The design on the oppos'ite page provides some insighf. into the rationale
behind the formulatioﬁ of all of the principal concepts in the program. First of
all we have selected significant themes related.to fulfilling philosophical objec-
tives. Then we have made a determination of what is fundamental to an understanding
of the theme. This gave us the central unity on which to design the levels of in-
creasing complexity. The question then became what broadens and deepens these
central points and in what sequence they are best introduced. The final concept re-

presents the level of understanding that we hope to achieve by the senior year.

You will notice that each concept includes the preceding concept and pro-
vides a base for the next concept. The progression repeats basic considerations but
always in a more complex context. In short, it always calls for using everything

that has been learned applied to increasingly complex problems.

e objective in designing these concepts in literature is to put the book:

into a larger context which offers an insight into their relative value. in this
2

context, each book gains meaning from every other book and in turn contributes mean-
ing to them, We understand the idealists better if we see the cynics and we under-
stand both better if we see the rationalists. Furfhermore these total concepts are
meant to expose the dynamics within each of these major themes and how these forces
and counter forces influence the individual and the society. To this end each
approach to one of these themes has‘been designed to expose fundamental consideratio
and problems posed within their meaning, divergent points of view on how these pro-
blems should be solved, parallel but different points of view, how these different

points of view have been and are applied in a functioning society, and how these

points of view relate to the pressing problems in the current scene.

- 20 -
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A concept relates all of these elements into a single entity in which any

- single part can be seen in proportional relation to the whole and the whole gets its

meaning from the whole complex of parts. For example, a concept would provide a
basis for value judgments in which the evaluation of any part might draw from an

understanding of the whole,

A concept is more than an enumeration or association of facts. It achieves

unity because all of the elements are related to the theme and to each other in one

or more of the following ways: ) ’
, Tem ??
Cause —— effect "vpaﬂV
General ——— specific ﬁ/ r
Parallel -———— similar
Opposite alternate
Concreté abstract

It is these relationships that underlie understanding, hence, increase retention

and prompt thinking.

An example of a concept designed for the senior year follows. It in-

dicates the level of complexity toward which the program points.

- 21 -
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